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1. Introduction  

 The landscape of higher education is rapidly evolving, marked by an undeniable global imperative 

for internationalization. No longer a peripheral activity, it has become a central pillar for universities 

worldwide to enhance their reputation, enrich the learning experience, and ensure the 

competitiveness of their graduates in an increasingly interconnected world. This transformative drive 

is strongly reflected in the emphasis placed by prestigious global ranking bodies, such as 

Quacquarelli Symonds (QS) and Times Higher Education (THE), which increasingly integrate and 

weight internationalization metrics as key indicators within their institutional quality assessments. 

These international rankings place heavy emphasis on student mobility, analyzing both inbound 

and outbound student flows as measures of institutional appeal and global engagement. According 

to UNESCO’s 2021 regional student mobility data (see Table 1), substantial student flows are evident 

across the Asia-Pacific region. East Asia, heavily driven by mainland China's sheer volume of 

outbound students, remains the largest source of student mobility, contributing over half of all intra-

Asia-Pacific student movements. Conversely, countries such as Australia and Malaysia serve as 

major destinations. Australia is particularly dependent on regional talent, with the Oceania region 

receiving 52% of all inbound students from the Asia-Pacific, and Australia alone accounting for 

nearly 90% of those education exports. In South Asia, outbound student flows are dominated by 

India, Nepal, Pakistan, Bangladesh, and Sri Lanka, which collectively represent nearly 95% of the 

sub-region's outbound students. Interestingly, while India's massive population naturally positions it 
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 In response to a global imperative and local legislative mandates like the 

Transnational Higher Education Act (RA 11448), this paper provides a 

practical seven-step roadmap for Philippine Higher Education Institutions 

(HEIs) to systematically initiate and strengthen their internationalization 

efforts. By integrating UNESCO’s regional student mobility data with a case 

study of Panpacific University and comparative insights from University of 

Santo Tomas (UST) and Mariano Marcos State University (MMSU), this study 

proposes a Plan-Do-Check-Act (PDCA) -based framework of seven strategic 

actions that advance institutional readiness, internationalization, and data-

driven monitoring, thereby offering a replicable model for higher education 

transformation within ASEAN and beyond. The framework has yielded 

measurable outcomes, including a 40% rate of globally engaged faculty and a 

20% increase in student enrollment, highlighting its practical effectiveness. 

Building on these results, the paper demonstrates that systematic 

implementation of the proposed steps enables Philippine HEIs to elevate their 

global rankings, sustain competitiveness, and cultivate culturally agile, future-

ready graduates. 
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as a major sender, Nepal surprisingly ranks as the second-largest source of outbound students from 

South Asia, surpassing its more populous neighbours. However, substantial data gaps persist in 

global databases; for several nations, including Afghanistan, Bangladesh, Bhutan, the Maldives, 

Nepal, Pakistan, Cambodia, Thailand, and the Philippines, inbound student data for 2021 was 

unavailable in the UNESCO database, making a completely comprehensive regional assessment 

challenging. 

Table 1. Key Dimensions of Asia-Pacific Student Mobility (UNESCO 2021 Data Profiles) 

Dimension / Region Major Origin / Outbound Markets Primary Destination / 

Inbound Markets 

Dominance of East Asia Mainland China (contributes over 

half of all intra-regional mobility) 

Intra-regional educational hubs 

Oceania Net Exporters Minimal outbound to rest of Asia-

Pacific 

Australia (90% of Oceania 

inbound) & New Zealand (52% 

overall AP inbound) 

South Asian Outbound 

Trends 

India, Nepal, Pakistan, Bangladesh, 

Sri Lanka (95% of South Asia 

outbound) 

Australia, Japan, and Western 

markets 

Nepal Educational Shifts Nepal (second-largest source in 

South Asia, surpassing larger 

neighbors) 

Australia, India, and East Asian 

hubs 

South & Southeast Asian 

Data Gaps 

Philippines, Thailand, Cambodia, 

Pakistan, Nepal, Bangladesh 

Inbound student data 

completely unavailable in 

UNESCO database 

Note: Synthesized from regional student mobility data compiled by UNESCO (2021). Gaps in 

inbound data highlight the critical need for localized institutional dashboards. 

A critical synthesis of the existing literature reveals a significant operational gap in the study and 

execution of internationalization within Philippine higher education. While the current body of 

research offers robust theoretical analyses of national policy translation (Eder, 2021; CHED, 2023), 

ideological struggles (Eder, 2024), regional alignment hurdles (Tondo & Garing, 2022; Knight & 

Sirat, 2023), and the socio-cultural or financial challenges of mobility (Bayudan-Dacuycuy et al., 

2024; Ortiga, 2023; Najorda, 2025), there is a distinct lack of actionable, localized, and empirically 

validated institutional methodologies. Much of the existing literature remains centered on macro-

political discourses or systemic critiques, offering limited practical guidance for university 

administrators responsible for implementing internationalization policies at the operational level. 

Addressing this gap, the present study introduces a concrete, step-by-step best practice method 

articulated as a seven-stage operational roadmap. Anchored in the continuous quality improvement 

paradigm—specifically the Plan-Do-Check-Act (PDCA) cycle and substantiated by long-term 

empirical data from Panpacific University’s internationalization journey, the model provides a 

reproducible framework for institutional practice. By synthesizing the proven outcomes of Panpacific 

University with adapted best practices from other leading Philippine institutions, such as Mariano 

Marcos State University (MMSU) and the University of Santo Tomas (UST), this framework bridges 

the divide between abstract national policy and practical academic administration. Ultimately, this 

operationalized approach equips Philippine HEIs with a clear, realistic pathway to move from passive 

policy compliance to active, strategic, and sustainable global engagement. 
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2. Literature Review 

To contextualize the development of an operational internationalization roadmap, a review of 

contemporary literature is essential. The academic literature surrounding Philippine and Southeast 

Asian higher education internationalization can be categorized into four primary thematic areas: 

national policy translation, regional connectivity alignment, financial sustainability, and the socio-

cultural challenges of student mobility. 

2.1 National Policy Translation and the Macro-Level Framework 

The policy landscape of internationalization in the Philippines is characterized by complex 

dynamics between national mandates and institutional translation. Eder (2021) utilizes a discourse-

historical approach to study the enactment of internationalization policies within Philippine higher 

education. This work highlights how global discourses are translated, and at times reinterpreted, by 

local policymakers and administrators, leading to varied enactments across institutions. To provide 

a structured national direction, the Commission on Higher Education (CHED, 2023) developed the 

Philippine Higher Education Internationalization Roadmap 2023–2027. This pivotal document 

focuses on breaking down systemic barriers to academic mobility, establishing clear national 

priorities, and promoting cross-border partnerships. However, this momentum is not without 

theoretical and ideological tensions. As Eder (2024) observes, the internationalization of Philippine 

HEIs is situated between competing forces of nationalism and institutional co-optation, highlighting 

the delicate balance universities must strike in pursuing global integration while safeguarding local 

relevance and national identity. 

2.2 Institutional Practices and Regional ASEAN Connectivity 

On a regional scale, institutional practices are increasingly evaluated against their alignment with 

broader Southeast Asian integration initiatives. Tondo and Garing (2022) examine the 

internationalization practices of state universities and colleges (SUCs) in the Philippines, focusing 

on their alignment with the Master Plan for ASEAN Connectivity. Their findings demonstrate that 

while public institutions actively pursue regional alignment, they face significant administrative and 

structural hurdles in realizing borderless regional integration. This aligns with broader regional 

assessments conducted by Knight and Sirat (2023), who describe the landscape of transnational 

higher education (TNHE) in Southeast Asia as a 'mosaic.' They observe that while countries across 

the ASEAN region share common conceptual vocabularies and overarching objectives regarding 

internationalization, each maintains distinct national approaches, regulatory frameworks, and 

operational pathways, resulting in a fragmented implementation landscape. 

Within this context, global rankings emphasize student mobility through both inbound and 

outbound metrics, as illustrated in UNESCO’s 2021 data (Table 2), which provides valuable insight 

into these regional dynamics. The analysis focuses on the Southeast Asia (SEA) row. For 

Afghanistan, Bangladesh, Bhutan, the Maldives, Nepal, Pakistan, Cambodia, the Philippines, and 

Thailand, inbound student data were unavailable in UNESCO’s 2021 database, limiting the scope of 

comparison for these countries. 
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Table 2. Student Mobility in Asia-Pacific 

 

 

In essence, the analysis reveals significant student flows within the Asia-Pacific, with East Asia 

(driven by China) being the largest source and countries like Australia and Malaysia being major 

destinations, with Australia particularly reliant on students from within the region. 

• Key Regional Destinations: Malaysia, India, Japan, and Australia are the primary 

destinations for students from within the Asia-Pacific region. 

• Major Origin Countries: China, India, Nepal, Vietnam, Bangladesh, and Pakistan send the 

largest numbers of students to other Asia-Pacific countries for higher education. 

• Dominance of East Asia: Despite significant outflows from South Asian countries, East 

Asia, largely due to mainland China's sheer volume of outbound students, contributes over 

half of all intra-Asia-Pacific student movements. 

• Oceania's Role (especially Australia): The Oceania region (Australia and New Zealand), 

a net exporter of education services, receives 52% of all inbound students from within the 

Asia-Pacific. Australia alone accounts for almost 90% of these students, highlighting its 

strong reliance on intra-regional mobility for its education exports. 

• South Asian Outbound Trends: India, Nepal, Pakistan, Bangladesh, and Sri Lanka 

collectively represent nearly 95% of South Asia's outbound students heading to other Asia-

Pacific destinations. While India's large population explains its lead, Nepal surprisingly 

ranks as the second-largest source of outbound students from South Asia, surpassing its more 

populous neighbours. 

2.3 Financial Sustainability and Operational Hurdles 

A critical yet under-discussed dimension of internationalization is its fiscal viability. 

Executing global exchange programs, infrastructure upgrades, and international faculty recruitments 
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demands substantial capital. Bayudan-Dacuycuy, Flores, and Uy (2024), writing for the Philippine 

Institute for Development Studies, analyze the financial sustainability of higher education institutions 

in the Philippines. They identify significant issues, challenges, and opportunities surrounding the 

funding of internationalization, pointing out that resource constraints frequently prevent smaller 

private HEIs from sustaining long-term global initiatives. This is corroborated by Magan (2025), 

who reviews the wider administrative issues and organizational challenges of university 

internationalization, emphasizing that without robust, diversified financial models and clear cost-

benefit strategies, internationalization remains an elusive goal for many developing institutions. 

2.4 Socio-Cultural Barriers and Inbound Student Integration 

The human dimension of internationalization, with emphasis on the integration and sustained 

support of foreign students, remains a central challenge for higher education institutions. Successful 

internationalization is not measured solely by student headcount but by the quality of the on-campus 

experience. Najorda (2025) documents the academic and socio-cultural challenges experienced by 

foreign students in Philippine HEIs. The study highlights that language barriers, academic 

adjustment, and inadequate support systems frequently impede student success, emphasizing the 

need for comprehensive international student policies. These socio-cultural barriers are examined 

even more critically by Ortiga (2023), whose research on student mobility exposes struggles related 

to ethnic exclusion and subtle racism within the Philippine higher education space. Ortiga (2023) 

argues that unless institutions actively cultivate inclusive, culturally aware on-campus environments, 

efforts to attract and retain international students will face persistent reputational and operational 

failures. 

3. Research Methods 

The PDCA Methodology for Internationalization Process 

In the Philippines, the government has also recognized the critical role of internationalization in 

elevating the quality and global standing of its higher education institutions (HEIs). Landmark 

legislation such as Republic Act (RA) 11448, the Transnational Higher Education Act, provides a 

framework for facilitating cross-border education and fostering international collaborations. 

Furthermore, the Commission on Higher Education (CHED) Memorandum Order (CMO) No. 55, 

series of 2016, outlines the Policy Framework and Strategies on the Internationalization of Philippine 

Higher Education, emphasizing its commitment to this transformative agenda. 

For members of the Philippine Association of Colleges and Universities (PACU), embracing 

internationalization is not just an aspiration but a strategic necessity to remain relevant and impactful. 

This article aims to provide practical, actionable steps that Philippine HEIs can take to initiate or 

strengthen their internationalization journey. Drawing upon the successful experiences and best 

practices of Panpacific University (PU) as a compelling model, this study highlights the importance 

of global collaborations, student and faculty mobility, and strategic academic partnerships in keeping 

Philippine HEIs competitive on the global stage. The other best practises across Philippines HEIs 

were also taken and adapted like from Marina Marcos State University (MMSU), University Santo 

Tomas (UST) and others around ASEAN HEIs.  

This study identifies and consolidates best practices into seven structured steps, as presented in 

Figure 1. 
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Figure 1. Seven Step Approach 

4. Results and Discussions 

 

Step 1: Conduct a Comprehensive Institutional Readiness Assessment 

The first crucial step in embarking on meaningful internationalization is to understand the 

institution's current standing. This involves a thorough SWOT (Strengths, Weaknesses, 

Opportunities, and Threats) analysis specifically focused on international engagement. This self-

assessment should delve into various aspects, including existing international collaborations (if any), 

faculty qualifications and international experience, infrastructure readiness to support international 

students and programs (including digital infrastructure), curriculum content with global perspectives, 

and administrative processes for international partnerships. 

Aligning these findings with global standards is essential. For instance, evaluating the proportion 

of faculty with international qualifications or research collaborations can provide insights into areas 

needing strengthening. Understanding the technological infrastructure's capacity to support online 

international collaborations or virtual exchange programs is also vital. 

Panpacific University Model: In 2016, Panpacific University undertook a comprehensive 

institutional audit with a keen eye on internationalization readiness. This assessment revealed key 

areas for improvement, leading to strategic investments in enhancing faculty qualifications through 

international training and development programs, upgrading research facilities, expanding 

extension services with a global outlook, and bolstering digital infrastructure to facilitate online 

learning and international communication. 

Step 2: Build Strategic, Sustainable Partnerships 

Forging meaningful international partnerships is at the heart of successful internationalization. 

The key is to be strategic and prioritize collaborations that align with the institution's strengths and 

long-term goals. It is often wise to start small with Memoranda of Understanding (MOUs) focused 
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on specific, shared objectives, such as faculty or student exchanges, joint research projects, or 

collaborative online international learning (COIL) initiatives. 

Prioritization is crucial. HEIs should identify institutions abroad whose academic strengths 

complement their own or offer unique opportunities for their students and faculty. Due diligence in 

researching potential partners and ensuring mutual benefits is paramount for building sustainable 

relationships. 

Panpacific University Model: Panpacific University strategically began its 

internationalization journey by focusing on partnerships within ASEAN. This initial focus was 

driven by factors such as relative affordability and visa-free travel for Filipino citizens within the 

region. Starting with just two ASEAN partner institutions, PU has steadily expanded its network to 

encompass over 15 global collaborations. These partnerships include diverse initiatives, such as 

dual-degree programs that offer students the opportunity to earn degrees from both Panpacific 

University and a partner international institution, enhancing their global employability. 

 

Step 3: Empower Faculty as Global Educators 

Faculty are the cornerstone of any academic institution, and their engagement is vital for 

successful internationalization. This involves equipping faculty members with the necessary skills 

and mindset to thrive in a globalized educational environment. Training in intercultural pedagogy 

can help educators effectively teach diverse student populations and incorporate global perspectives 

into their curriculum. Encouraging and supporting collaborative research projects with international 

colleagues not only enhances the institution's research output but also broadens faculty horizons. 

Providing incentives for international engagement is also crucial. This can include funding for 

faculty to attend international conferences, support for co-publications with international researchers, 

and recognition for incorporating internationalization efforts into their teaching and research 

portfolios. 

Panpacific University Model: Panpacific University implemented a "Global Faculty 

Initiative" aimed at fostering international engagement among its faculty. This program provided 

opportunities for faculty members to participate in international workshops, seminars, and 

exchange programs. As a result, a significant 40% of PU's faculty are now actively involved in 

globally-engaged teaching practices, bringing international case studies, perspectives, and 

collaborations into their classrooms. 

While extensive, funded international research collaborations may take time to fully develop for 

some Philippine HEIs, immediately leveraging faculty potential through innovative teaching 

internationalization strategies offers a tangible starting point. The focus should be on transforming 

educators into globally-engaged teaching professionals who can infuse international perspectives 

into both physical and virtual learning environments. 

Step 4: Prioritize Student Mobility and Cultural Agility 

Providing students with opportunities for international exposure is a key aspect of 

internationalization. Student mobility programs, ranging from short-term exchanges and summer 

programs to semester-long or year-long study abroad opportunities, can significantly enhance 

students' cultural understanding, adaptability, and global citizenship. However, these programs need 

to be accessible to a diverse student body. Creating scholarships, facilitating virtual internships with 

international organizations, and developing short-term, focused exchange programs can help 

overcome financial and logistical barriers. 

Panpacific University Model: Panpacific University has implemented innovative programs 

to promote student mobility and cultural agility. Their "Global Classmates" initiative connects PU 

students with their peers in partner universities for collaborative virtual projects, fostering 

intercultural understanding without the need for physical travel. Additionally, PU offers subsidized 

exchange programs, making international experiences more accessible to its students. These efforts 
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have demonstrably contributed to a 20% increase in student enrollment, highlighting the 

attractiveness of internationalization initiatives to prospective students. 

 

Step 5: Embed Global Perspectives into Curriculum 

Integrating global perspectives into the curriculum ensures that all students, regardless of whether 

they participate in physical mobility programs, develop a broader understanding of global issues and 

diverse cultures. This can be achieved through various means, such as incorporating international 

case studies, integrating the study of foreign languages, or utilizing Collaborative Online 

International Learning (COIL) modules that connect classrooms in different countries for joint 

learning experiences. 

Panpacific University Model: Panpacific University has consciously revised its business 

curriculum to incorporate ASEAN economic policies and regulations, reflecting the importance of 

regional integration. Furthermore, they have developed sustainability projects in collaboration 

with partner universities in Indonesia, providing students with practical experience in addressing 

global challenges within an international context. 

 

Step 6: Leverage Technology for Borderless Learning 

Technology plays a crucial role in facilitating internationalization efforts, especially in making 

learning more accessible and borderless. Investing in digital tools and platforms enables HEIs to 

offer online courses that can reach students globally, host virtual international conferences and 

seminars, and deliver micro-credentials in collaboration with international partners. 

Panpacific University Model: Panpacific University has embraced technology to expand 

its international reach. Their "Global Webinars" feature experts from around the world, providing 

students and faculty with access to diverse perspectives. They have also developed online 

certificate courses co-taught with universities in Vietnam, demonstrating the potential of 

technology to create collaborative learning opportunities across borders. 

 

Step 7: Measure Progress and Adapt (PDCA) 

Internationalization is an ongoing process that requires continuous monitoring and evaluation. It 

is essential for HEIs to define Key Performance Indicators (KPIs) related to their internationalization 

goals. These could include the number of international partnerships established, the rate of student 

and faculty mobility, the number of joint research publications, the enrolment of international 

students, and the integration of global perspectives into the curriculum. 

Regularly reviewing progress against these KPIs allows institutions to identify areas of success 

and areas needing further attention. Gathering feedback from stakeholders, including students, 

faculty, and international partners, through surveys and consultations is also crucial for strategy 

refinement and ensuring that internationalization efforts remain relevant and impactful. 

Panpacific University Model: Panpacific University has developed an 

'Internationalization Dashboard' to track key metrics related to their international 

engagement. They also regularly conduct stakeholder surveys to gather feedback and 

inform their internationalization strategy, demonstrating a commitment to continuous 

improvement and adaptation. 
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5. Conclusion 

Strategic Outlook for Philippine Higher Education 

Adopting a structured and systematic roadmap for internationalization carries profound long-term 

implications for the competitiveness and academic vitality of Philippine Higher Education 

Institutions. In this context, the transition from informal international mobility to strategically aligned 

collaborations provides a concrete mechanism through which universities can operationalize national 

mandates, such as Republic Act 11448 and CMO No. 55, series of 2016, thereby transforming policy 

directives into enduring institutional achievements. This strategic transition directly supports the 

grand objectives of the CHED Higher Education Internationalization Roadmap 2023–2027 by 

breaking down geographic, financial, and cultural barriers to student and faculty mobility. Over time, 

institutions utilizing this methodology will elevate their research capacities, enhance their global 

ranking visibilities, and, most importantly, graduate highly culturally agile, future-ready citizens who 

are uniquely equipped to thrive in an increasingly integrated global workforce. 

Summary of the Continuous Quality Improvement Cycle (PDCA) 

Crucially, the seven-step approach presented in this framework is designed not as a static, linear 

list of tasks to be ticked off once and forgotten, but as a continuous quality improvement cycle. 

Embedded within a Plan-Do-Check-Act (PDCA) paradigm, each loop of the cycle feeds into the 

next, promoting sustainable and iterative excellence. The initial phases (Plan: Steps 1 and 2) outline 

the critical groundwork of readiness auditing and strategic partnership forging. The subsequent 

operationalization steps (Do: Steps 3, 4, 5, and 6) implement deep, institutional transformations 

across faculty development, inclusive student mobility, modern curricula, and advanced digital 

technologies. Finally, the evaluative steps (Check and Act: Step 7) complete the quality loop. By 

continuously measuring progress through the Internationalization Dashboard and seeking direct 

feedback via stakeholder surveys, HEIs can proactively identify weaknesses, make targeted resource 

adjustments, and initiate the next cycle of institutional self-assessment from a position of elevated 

capabilities. 

Future Research Horizons 

While this operational framework provides a concrete roadmap for Philippine universities, it also 

opens several promising avenues for future academic research. First, longitudinal studies are needed 

to empirically track the long-term professional and academic outcomes of students who participate 

in virtual mobility programs, such as Collaborative Online International Learning (COIL) or ‘Global 

Classmates,’ compared to traditional physical exchange programs. Second, future research should 

explore the structural differences in how private HEIs (such as PACU members) and public State 

Universities and Colleges (SUCs) navigate the financial and administrative constraints of 

transnational partnership development under different regulatory funding systems. Finally, there is a 

clear need for structural studies focused on designing highly resilient and cost-equivalent mutual 

tuition-waiver agreements to help developing institutions overcome the persistent financial and 

geopolitical barriers associated with inbound and outbound student mobility in the global South. 
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